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A. Avdieva, Moscow (Russia) 

Art in philosophical practice 
ANNOTATION. This article says about using conceptual art in philosophical 

practice as with kids and with adults. It shows that some artists and artistic 

movements call to our thinking through their works of art and aim at 

МСКЧРТЧР ЭСО pОШpХО’Ь ШpЭТМ — the way of seeing things, that makes them 

very close to philosophers and gives prolific material for analysis and in-

vestigation in class. 
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Aguilar R.G., Madrid (Spain) 
 

Birth of the Critical Thinker, Wonder and Ponder: 
A CommОnt on К RвlО’s RОmКrk 

 

 

ABSTRACT. GТХЛОЫЭ RвХОЬ’Ь МШЦЦОЧЭЬ ШЧ ЭСО КМЭ ШП ЭСТЧФТЧР КЧН ХОКЫЧТЧР 
to think as a performance between teacher and pupil are most enlightening 

when it comes down to illustrate the knowledge cognitive science renders 

in relation to how critical thinking could be taught within a classroom. 
 

“АО КЫО ЧШЭ ШПЭОЧ ОЧШЮРС ШЫ НООpХв ОЧШЮРС pЮггХОН Лв ЭСО ЧШЭТШЧЬ 
of thinking, pondering, rejecting, etc.; namely of what Rodin's Le 

Penseur looks as if he is absorbed in. I am not concerned with the 

dreary notion of thinking=believing, which anyhow has been sadly 

overworked, usually in the wrong harness. 

What is Le Penseur НШТЧР Д…Ж? OЫ, ЭШ ЬШЮЧН ЬМТОЧЭТПТМ, аСКЭ 
КЫО ЭСО ЦОЧЭКХ pЫШМОЬЬОЬ ХТФО, аСТМС КЫО РШТЧР ШЧ Д…Ж? АО КЫО, 
since we have to be, absolutely familiar with the thing, that is, with 
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the cogitative doing or the process of pondering itself, for it has 

been, at least off and on, since our infancy part of the pulse of our 

own existence. Cogitamus ergo Sumus. Yet we cannot, apparently, 

answer the simplest concrete questions about it. Why can't we? 

HШа МШЮХН ТЭ, ШП КХХ ЭСТЧРЬ, ЛО СТННОЧ ПЫШЦ ЮЬ?” 

(Ryle G. Thinking and self-teaching, 1971
1
) 

 

First tenet with which present cognitive science confronts us in a first place and 

regarding critical thinking is that stated bluntly as (i) ‘МrТЭТМКХ ЭСТЧФТЧР Тs СКrН’2
. 

It is a complicated task seems to be a better translation. But what it is under-

stood by hard or complicated when we are talking about the actual event of 

thinking? What type of procedure is here understood and when is it easy then? 

Once categorized with the label, to think, to ponder, is a special instantiation of a 

doing. A practical activity among others, so to speak. It is something one does 

and by doing it the unflinching mark of individuality is carved in the very doing. 

Within this mysterious activity there is no gap that separates the immaterial 

product thought is and the producer: oneself. 

Cognitive science states the act of thinking in the classroom is constituted and 

promoted by six major principles. These principles coincide with the requirements 

Gilbert Ryle stipulated as basic to the foundations of any successful learning and –
an extension of his argument– Philosophy and teaching Philosophy embodies like 

no other matter those succint foundations. Tim van Gelder defends as well (ii) the 

practical nature of critical thinking
3
. It goes not without saying that critical think-

ing is enhanced by the very activity of it. The skill is improved only within its prac-

tice. The main difference set when a distinction between the craftsman and the art-

ist is being made is that of the authority involved in the process. The student, the 

child, must engage in the activity. While the craft given birth by the artisan is noth-

ing more –but nothing less– than a know how for an expertise, the art differs pro-

foundly in the sense the former knowledge parts itself from the technique, the pro-

cedure and the mechanics of the subject and tends to be innovative, to be creative. 

But creativity is not creatio ex nihilo. “IЭ ТЬ ЮЧpЫШПТЭКЛХО ЭШ ЭСТЧФ ШП МЫОКЭТЯТЭв КЬ К 
pЫШМОЬЬ ШП ОЦОЫРОЧМО ШЮЭ ШП ЧШаСОЫО”, ЬОЧЭОЧМОЬ LТpЦКЧ ТЧ СТЬ ШаЧ МШЦЦОЧЭКЫв 
on RвХО’Ь ЭОбЭ4

. Repetition is not an option, or at least cannot be the one and only 

option. The method of questioning out of nowhere is not too. Philosophy is a para-

digm in this sense: it is ridicule to think of critical thinking as it were the mere act 

of throwing question after question. (iii) A dose of theory is needed too. The preju-

dice is but an old-fashioned rest of the XVIII
th
- and XIX

th
-century idea of the geni-

us in Fine Arts as a demi-god who brought something totally new to the 

————– 
1 Ryle G. Thinking and self-teaching // Journal of Philosophy Education. Vol. 5. Issue 2. P. 216. 
2 Van Gelder T. Teaching Critical Thinking: Some Lessons from Cognitive Science // College 

Teaching. Vol. 53. Issue 1. 2005. P. 42. 
3 Van Gelder T. Teaching Critical Thinking: Some Lessons from Cognitive Science // College 

Teaching. Vol. 53. Issue 1. 2005. P. 42. 
4 Lipman M. Thinking in Education. Cambridge: Cambridge University Press, 2003. P. 257. 
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Allmighty-Creation. It is an unprofitable perspective in the process of thinking be-

cause it denies the possibility of turning back on ones own insights to unveil the 

inner dynamics of them and give critique a real chance. Critical thinking is hard 

since it implies a revolution on those dynamics. An unnatural – to some extent– 

movement of the stream of thought that thus, has to be taught. The puzzlement is 

the sentiment involved –naturally this time– in this unnatural new tendency. It is 

also the broken trust that pushes the child to wonder. The break of trust –the mo-

ment of analysis– is followed by a moment of due synthesis though. Thus, (iv) the 

thrilling journey from familiarity –the possession of the thing– to familiarity –the 

new accommodation of the thing in a more significant set– is elucidated by the use 

ШП НТКРЫКЦЬ КЧН МШЧМОpЭЮКХ ЦКpЬ. “TСО ЦТЧН СКЬ ТЧЭЫТЧЬТМ ЭОЧНОЧМТОЬ Д…Ж TШ 
some extent, they are the result of common patterns of growth and adaptation -the 

аКв ШЮЫ ЛЫКТЧЬ НОЯОХШp КЬ аО РЫШа Юp ШЧ К pХКЧОЭ ЬЮМС КЬ EКЫЭС”1
. (v) These cog-

nitive biases and blind spots are constructed: evidence is attracted and ends up be-

ing subservient to a certain theory or belief and not the other way around. This be-

lief preservation is what Ryle points out as a betrayal of creativity, as it is the 

mockery of theoretical trust. Thinking, pondering, surrender. (vi) Transfer possibil-

ities of the skill so acquired is a second-order apprenticeship and it depends on cre-

ativity mostly. 

It is in fact the half-familiar track –but familiar in the end– what does the final 

stretch
2
. 

 

 
 
 

 . .  ( ) 
 

  ,  
 :     

 —  . . 
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   ,    -

        . 
 

R.G. Aguilar, Madrid (Spain) 

Birth of the Critical Thinker, Wonder and Ponder: A Comment on a 

RвlО’s RОmarФ 
ANNOTATION. GТХЛОЫЭ RвХОЬ’Ь МШЦЦОЧЭЬ ШЧ ЭСО КМЭ ШП ЭСТЧФТЧР КЧН ХОКЫЧТЧР ЭШ 

————– 
1 Van Gelder T. Teaching Critical Thinking: Some Lessons from Cognitive Science // College 

Teaching. Vol. 53. Issue 1. 2005. P. 45. 
2 Lipman M. Thinking in Education. Cambridge: Cambridge University Press, 2003. P. 258–260. 
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think as a performance between teacher and pupil are most enlightening when 

it comes down to illustrate the knowledge cognitive science renders in relation 

to how critical thinking could be taught within a classroom. 

 

“АО КЫО ЧШЭ ШПЭОЧ ОЧШЮРС ШЫ НООpХв ОЧШЮРС pЮггХОН Лв ЭСО ЧШЭТШЧЬ 
of thinking, pondering, rejecting, etc.; namely of what Rodin's Le 

Penseur looks as if he is absorbed in. I am not concerned with the 

dreary notion of thinking=believing, which anyhow has been sadly 

overworked, usually in the wrong harness. 

What is Le Penseur НШТЧР Д…Ж? OЫ, ЭШ ЬШЮЧН ЬМТОЧЭТfic, what 

КЫО ЭСО ЦОЧЭКХ pЫШМОЬЬОЬ ХТФО, аСТМС КЫО РШТЧР ШЧ Д…Ж? АО КЫО, 
since we have to be, absolutely familiar with the thing, that is, with 

the cogitative doing or the process of pondering itself, for it has 

been, at least off and on, since our infancy part of the pulse of our 

own existence. Cogitamus ergo Sumus. Yet we cannot, apparently, 

answer the simplest concrete questions about it. Why can't we? 

HШа МШЮХН ТЭ, ШП КХХ ЭСТЧРЬ, ЛО СТННОЧ ПЫШЦ ЮЬ?” 

(Ryle G. Thinking and self-teaching, 1971
1
) 
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Thinking and self-teaching // Journal of Philosophy Education. Vol. 5. Issue 2. P. 216. 
2 Van Gelder T. Teaching Critical Thinking: Some Lessons from Cognitive Science // College 

Teaching. Vol. 53. Issue 1. 2005. P. 42. 
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2 Lipman M. Thinking in Education. Cambridge: Cambridge University Press, 2003. P. 257. 
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D. Akimova, Moscow (Russia) 

Moral judgment: between emotional and rational 
ANNOTATION. This study analyses a socio-intuitivists model of moral thinking 

proposed by Jonathan Haidt that reinterprets the role of emotional intelligence 

in moral judgments formation. According to Haidt moral judgment is deter-

mined by moral intuitions (individual catches due directly as something obvi-

ous) that post-hoc entail moral reasoning (a rational selection of arguments and 

examples aimed to substantiate already given evaluation). 

 

 

       ,   
 ,  ,     -

 .   ББ     -

————– 
1 Van Gelder T. Teaching Critical Thinking: Some Lessons from Cognitive Science // College 

Teaching. Vol. 53. Issue 1. 2005. P. 45. 
2 Lipman M. Thinking in Education. Cambridge: Cambridge University Press, 2003. P. 258–260. 
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1. Haidt J. The Emotional Dog and Its Rational Tail: A Social Intuitionist Approach 

to Moral Judgment // Psychological Review. Vol. 108. 2001. № 4. P. 814–834; Haidt J. The 

New Synthesis in Moral Psychology // Science. Vol. 316. 2007. № 5827. P. 998–1002. 

2. Haidt J. The New Synthesis in Moral Psychology // Science. Vol. 316. 2007. № 5827. 

P. 998–1002. 
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A.Bazovkina, A.Karpov, Saint-Petersburg (Russia) 

The use of philosophical practice in the development of psychological 

training for children for decision-making 
ANNOTATION. The work says about the use of philosophical practices in 

the design and implementation of psychological training through which 

opportunities to work with the cognitive and emotional spheres of the 

child are expanded, and teach him how to apply critical thinking skills. 
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L. Belyaeva, I. Chugaeva, Yekaterinburg (Russia) 

Philosophy and art as a means of harmonious development of emo-

tional and rational thinking of students 
ANNOATION The article describes the basics of the author's technique 

of the harmonious development of emotional-sensual sphere and ra-

tional thinking of senior pupils in the process of artistic communica-

tion, organized on the basis of principles of Philosophical Hermeneu-

tics. The goal of the technique is to activate the value-semantic 

relations the centre of which is a high school student who is studying 

World Art and Culture. 
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S. Blokhina, S. Sinitzina, Saint Petersburg (Russia) 

The development of children's philosophizing within the interdiscipli-

nary interaction of Literature and History as school subjects 
ANNOTAION. This paper discusses the principles of interdisciplinary interaction 

of two the most important subjects (History and Literature) on the basis of the 

children's philosophizing work. It emphasizes the important role of philosophy 

in the logical development of the child, general social self-determination. 
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S. Borisov, Chelyabinsk (Russia) 

Philosophical conversations with children as a factor of emotional in-

telligence development 

ANNOTATION. This article discusses the author's training course on "Phi-

losophical conversations" as an opportunity to develop emotional intelli-

gence of the child. The author discusses practical examples of work with 

children according to the developed methodology. 
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A.Budaev, Saint-Petersburg (Russia) 

Teaching Philosophy at schools: a need, objectives, features 
ANNOTATION. The author examines a complex of issues related to the role of 

Philosophy in contemporary humanitarian knowledge and its possible place 

in school education. He provides possible arguments pro et contra philoso-

phy at school. The question about the possibility of philosophical education 

students is preceded by the analysis of the main ways of studying philoso-

phy at school which are presented in modern discourse — democratic (phi-

losophy for everyone) and elitist (philosophy for the "elected"). 
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A.Veraksa, D. Bukhalenkova, M. Martynenko, Moscow (Russia) 

Predictors of successful formation of philosophical thinking skills 

of preschool children 
ANNOTATION. The study presents the result of an experiment conducted in 

a group of 5–6 years old children in order to study the effects of psycho-

logical development of children (a level of neuroticism, development of 

memory, empathy, self-regulation of attention) on their cognitive skills 

that are necessary for philosophical thinking. 
 

         
      .  

        
   ,     -

  ,  . 
        

     .   -
       : -

 (   ,  , 
 );  (   , , 

   );  -  (  
  ,       

,       ). 
       
 ,      -

      . 
    81     

   (47  (58%)  34  (42%)).  
  69,2 ,  — 70,7 . 

        
 ,      

,      
 .       

————– 
1       16–18–00073. 



32 

     -
 NEPSВ II   M. KШЫФЦКЧ ОЭ. КХ (2007К). NEPSВ -

   (NEЮЫШPSВМСШХШРТМКХ)  -
     3–16 .     

,     -
    . 

     -
   . 

   ,    
: 

1.        
   ,     . 

2.   (    )  -
        -

. 
3.       -
           

 ,      
     ,  -

      . 
4.         

   ( , , ),  . 
         
       -

  .       
,        -

   .     
  . 

1  (38% ):       
    ,    

  (  ,   ),     
         (  

     ). 
2  (10% ):     

 ,      -
,    (  ,  ),    

         . 
3  (28% ):       -

   ,       
 ( , ),        

    , . .    
 . 

4  (24% ):      -
   ,    (  -



33 

, ),       -
   . 

       : 
1.       

     ,  
      ,  

     . 
2.         

       
. 

3.   ,      
    (1 ). 

 

 

1.  . .   :  -
  /  . . . . .; , 1997. C. 352. 

2.    / .  . . . , . 
, .: - , 2003. C. 672. 

3.  . .      -
  //   .  14: . 

2015. . 3. . 65–73. 

4.  . .      -
  //  . 2014. № 3. . 65–70. 

5.  . .,  . .,  . .    
      // -  

. 2015. № 2. . 48–56. 

6.  . .,  . .     : 

 . -  , 2012. . 336. 
7.  . .   . .: , 1986. C. 240. 
8.  . .  :  . .: - , 

2005. C. 240. 

9.  . .,  . .      -
 (      //    . 2014. № 

1/2. . 6–51. [ DOI ] 

10. Berggren N., Derakshan N. (2013). Attentional control deficits in trait anxiety: Why 

вШЮ ЬОО ЭСОЦ КЧН аСв вШЮ НШЧ’Э. BТШХШРТМКХ PЬвМСШХШРв, 92(3), 440–446. 

11. Boghi A., RКsОЭЭТ R., AЯТНКЧШ F., MКЧгШЧО C., OrsТ L., D’AРКЭК F., CКrШppШ P., 
Bergui M., Rocca P., Pulvirenti L., Bradac G.B., Bogetto F., Mutani R., Mortara P. 

(2006). The effect of gender on planning: An fMRI study using the Tower of London 

task. NeuroImage, 33, 999–1010. 

12. Cheie L., Visu-Petra L., Miclea M. (2010). The role of trait anxiety and cue sali-

ОЧМО ШЧ вШЮЧР МСТХНЫОЧ’Ь pЫШЬpОМЭТЯО ЦОЦШЫв pОЫПШЫЦКЧМО. Psychology & Health, 25(6), 

137–376, DOI: 10.1080/08870446.2010.502762. 

13. Dubi K., Schneider S. The Picture Anxiety Test (PAT): A new pictorial assessment 

of anxiety symptoms in young children/ Journal of Anxiety Disorders 23 (2009) 1148–1157. 

14. Korkman M., Kirk U., Kemp S.L. NEPSY II. Administrative manual. San Antonio, 

TX: Psychological Corporation. 2007a. 

15. Lipman M. Philosophy Goes to School. Philadelphia, 1988. 



34 

16. Lipman M. Thinking in Education. Cambridge, N.Y., Melbourne, Sydney, 1991. 

17. Pons F., M-F Daniel, L. Lafortune, P-A Doudin, O. Albanese (eds. 2006). Toward 

Emotional Competences. Aalborg (Denmark): Aalborg University Press. 

18. Visu-Petra L., Cheie L., Benga O., & Alloway T.P. (2011). Individual differences 

ТЧ ЭЫКТЭ КЧбТОЭв КЧН ОбОМЮЭТЯО ПЮЧМЭТШЧТЧР ТЧ вШЮЧР МСТХНЫОЧ. SвЦpШЬТЮЦ “АШЫФТЧР 
memory and executive functioning: exploring individual differences and learning out-

МШЦОЬ”, TСО БV EЮЫШpОКЧ CШЧПОЫОЧМО ШЧ DОЯОХШpЦОЧЭКХ PЬвМСШХШРв, BОЫРОЧ, NШЫаКв. 
19. Zelazo P.D. (2006). The Dimensional Change Card Sort (DCCS): a method of as-

sessing executive function in children. Nat. Protocols 1. P. 297–301. 

20. Miyake A., Friedman N.P., Emerson M.J., Witzki A.H., Howerter A., Wager T. 

(2000). The unity and diversity of executive functions and their contributions to complex 

“frontal lobe” tasks: A latent variable analysis. Cognitive Psychology, 41, 49–100. 

21. Spence S.H., Barrett P.M., Turner C.M. (2003). Psychometric properties of the 

Spence Children's Anxiety Scale with young adolescents // Journal of Anxiety Disorders. 

17(6), 605–625. 

 
 

 

 . .,  . .,  . .,  ( ) 
 

   
  1

 
 

 
.      -

    6–7      
  .    -

        -
 ,      -

       . 
 

N.Veraksa, S. Zadadaev, V.Senukova, Moscow (Russia) 

Understanding of the processes of development of preschool children 
ANNOTATION. The thesis describes the possibility of experimental study of 

children's development (6–7 years old) on the example of understanding 

ЭСО ЬЭЫЮМЭЮЫО ШП МвМХТМ pЫШМОЬЬОЬ. CСТХНЫОЧ’Ь КЛТХТЭв ЭШ МШЦpХОЭО ЬpОМТКХХв 
designed tasks is associated with the level of development of their dialecti-

cal thinking in which fundamentally new aspects appear in comparison with 

the simple iconic representation of reality. 
 

.    ,      -
,      ,   -

    ,        
. ,        -

,   ,   -

————– 
1       16–06–00241a 



35 

.  ,      
.     .    -

     . ,  -
 . . ,      -

    .  ,   
,       (  . ., 1978). 

        -
     , , , , -

,    . . (  . ., 1984;  . ., 1978; 
 . ., 2005;  . ., 1960; 1989).   ,   

         
 . 

     . . . . 
   ,     .   
   :  —  — . -

         
 ,    -

. 
      -
    :  -

   , ,      -
  . 

        . , . . -
        
,        -

    .    . .   
     .    -

  ,     -
      ,    

  .    «  -
   ,      -

    » (  . ., 1984; . 248). 
       -

.    . .  -
 «        ,    

 ,       
          -

,    ,     ,   
    » (  . ., 1984; . 248).  -

   . .  ,     
   ,     

  . 
. .         -

  .      -



36 

.        , -
       . 

«          -
    ,     -
 ,    , -

    ,  
       

      » (  . ., 1978; 
. 252–253). 

 ,      
,     . . . .   -

      : «…    
         -

    » (  . ., 1967; . 33). 
 .  : «  ,  , -

  ,       -
    ,       

…» (  ., 1969; . 107).   ,  
        : 

«…         
  :     ,    

,          -
        » (  ., 

1969; . 160). .        , 
   :   : 

«         , 
    ,    

         
.      . -

   —    —   -
» (  . ., 1967; . 68–69).  , .  , 

   ,       -
 ,     -

        -
 . 

  , ,    -
 ,    , . . , . . -

  .      -
 ,      

,     . 
    ,     -

, ,      .   
      , -

        . 



37 

 .     -
,       ( -

 )     -
 .  ,    ,  

      -
       . 

И .     83  -
    (   )  49  -

    (   ). 
.      -

      (« »). 
    ,    . 

,    ,    -
.     ,      -

      , 
        

   ,     -
    . 

   6 .     
  5 .       

  .    5 
  ,   ,    

  .      
  ,   , 
     . 

  ,   ,  
      -

   (    -
,     А- )    -

 . 
       

.  (  ., 1982; . 259),     
 .  ,   -

 .      «    -
» (  . ., 2006). 

.    (  -
 ),       

,      .    
     ,  

   . 
      

    . 
 ,     ,   -

        -



38 

,       -
       . 

      . 
 

 

1.  .  :  1. ., 1982. 
2. . :  4 . ., 1976. . 1. 
3.  . .      //  

   /  . . . . ., 1978. 
4.  . .,  . .    А–   

   //  . 2012. № 15:  
. . 57–86. 

5.  . .  . , 2006. 
6.  . .,  . . -   -

      //  . ., 2005. 

7.  . .  :  6 . ., 1984. . 4. 
8.  . .        

 //     /  . . . . ., 1978. 
9.  . .     . .; -
, 2005. 

10.  .   . ., 1969. 
11.  . .    . ., 1967. 
12.  . .  . ., 1960 

13.  . .   . ., 1989. 
 

 

 

 

 . .,  ( ) 
 

« »   
  

 

 
.     ,    

    ,    
   ,     -

,       
 .  ,       
  -    

 « ». 
 

S. Volkova, Petrozavodsk, (Russia) 

”PsвМho-maiОutiМs” as a pОНaРoРiМal stratОРв oП tОaМhinР philosophв 
ANNOTATION. Based on the position that learning process is meaning-

ful to the personal realization of a child if it is organized as a process of 

search for meanings, the author refers to thinking through the terms in-

volving students in a meaning-creative activity during the training. The 



39 

author believes that one of these conditions should be the actualization of 

personal and professional position of the teacher as a follower of the ”pЬy-

cho-ЦКТОЮЭТМЬ” ЦОЭСШН. 
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T. Goryunova, Kirov (Russia) 

On actualization of personal knowledge in teaching Philosophy 
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ANNOTATION. The abstract presents the experience of teaching phi-

losophy that allows you to verbalize personal meaning and to actualize the 

philosophical knowledge of the students. Such knowledge is treated as 

open, giving the opportunity to develop the culture of thought and speech. 
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V. Grekhnev, Moscow (Russia) 

About relation of rational and emotional in communication 

between adults and children 
ANNOTATION. In this paper the question on relation of rational and emo-

tional aspects of communication is considered. The author analyses the 

contest and role of these components in educational practice of communi-

cation between adults and children. 
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N. Danielyan, Moscow (Russia) 

A cognitive growth of the child by means of Philosophy 

(historical and philosophical analysis) 
ANNOTATION. In this paper the focus is on the relevance and timeliness 

of the introduction of Philosophy course in a school curriculum which 

main objective is the development students' critical thinking skills and ori-

entation to the increment of new knowledge, the ability to think independ-

ently, the introduction to the scientific and philosophical heritage, and a 

moral personality upbringing. As starting material for reflection the author 

regards the works of Plato and Aristotle who took the special role of phi-

losophy in the system of development of cognitive abilities of children. 
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Decostre N., Mons (Belgium) 
 

Matthew Lipman, What happens in Art 
 

 

Matthew Lipman is known as a logician and a pedagogue. 

His first inquiry proves his interest in aesthetics. That interest also appears in 

his autobiography, A Life Teaching Thinking. 

Though, What Happens in Art is not directly pedagogical, Lipman is. Like in 

his novels and manuals, he is very close to the real life that he tries to under-

stand. He wants to have a better understanding of the world and to improve citi-

zenship, particularly citizenship of youth. 

In this book, Lipman is highly interested by the creation process. As a con-

structivist philosopher, he insists on creativity. 

Rejecting absolute, he analyses the works of art in their context. 

For him, the artist is confronted to two major issues, existence and methodology. 

That book is an inquiry about many subjects involved in art: the relationship 

of an artist with the thing, his or her response to the body, the self. Lipman also 

studied specific problems as creation, appreciation, critical observation, and 

evaluation. 

He owes to many specialists who are mentioned in his rich bibliography: Meier 

Shapiro, Gaston Bachelard, John Dewey, Yvon Belaval, and the gestaltists. 
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N. Decostre, Mons (Belgium) 

Matthew Lipman, What happens in Art 
ANNOTATION. The author speaks about the book written by M. Lipman, 

comparing it with other works of the researcher. She draws attention to the 

key features outlined in the work being discussed. 
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Maya Dmitrieva, Saint Petersburg (Russia) 

TRIZ as a tool for dialectical thinking development 

of children and adolescents 
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ANNOTATION. Modern TRIZ-pedagogic offers systematically devel-

oped methods and techniques for development of dialectical thinking, 

ability to formulate contradictions, to analyse critically the conditions of a 

particular task of the open type and the ability to produce their own origi-

nal decision that do not contradict to the laws of logic. 
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P. Dubovitski, Moscow (Russia) 

Cognitive and emotional development of the child by means of Philosophy 
ANNOTATION. The use of philosophical techniques for developing skills 

of learning will allow to keep and to develop children's emotional joy in 

solving mental tasks and learning new material at school and outside. The 

article gives a brief analysis of the experience of teaching children and the 

examples of learning models. 
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I. Dudenkova, Moscow (Russia) 

Children as theorists and fate of Childhood Studies 
ANNOTATION. Work presents some interesting experiments to attract chil-

dren to scientific research and discussions related to it within the interdisci-

plinary studies of childhood. Childhood remains an uncomfortable touch-

stone not only for Philosophical Anthropology but also for Social theory. 
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M. Dudina, Yekaterinburg (Russia) 

Meta-knowledge as a way of philosophical thinking 
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ANNOTATION. In the article presents some main features of philosophical 

thinking in the context of meta-learning, creating a psycho-pedagogical 

and didactic conditions for the development of properties such as reflexiv-

ity, integrity, and criticality. 
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A. Dydrov, Chelyabinsk (Russia) 

Philosophy for children as the core of education in the humanities 

ANNOTATION. The authour analyzes an experiment based on buildin 

images of the future among the natural-science profile students. It shows 

the inferiority of calculating thinking. He discusses the necessity of mak-

ing children think consciously so they would not stay disconnected from 

the reality and would be able to perceive the relation of their personal 

lives and the future of society. 
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JОrОmТć M., PШžКrОЯКМ, (SОrЛТК) 
 

WСКt Тs “HОrmОnОutТМs аТtС CСТlНrОn”? 
 

 

TСО МШХХОМЭТШЧ ШП аШЫФЬСШpЬ КЧН ОбОЫМТЬОЬ МКХХОН “HОЫЦОЧОЮЭТМЬ аТЭС CСТХНЫОЧ” 
is created as an effort to motivate children to read, listen and write a philosophi-

cal article. It is also a method to demonstrate many problems connected with the 
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ТЧЭОЫpЫОЭКЭТШЧ ШП аЫТЭЭОЧ ШЫ ЬpШФОЧ ТНОКЬ. “HОЫЦОЧОЮЭТМЬ аТЭС CСТХНЫОЧ” ТЬ ЭТЭХО 
for series of workshops and exercises made in the manner of philosophy with 

children with a purpose to motivate students to read, write, think and listen. At 

first, I created a workshop which was aimed to explain hermeneutical method. 

This workshop was proposed for 16–17 years old children who have subject 

Logic with methodology, which is a compulsory subject in Serbian grammar 

schools. For the better illustration of the method I will, at first, give a description 

ШП ЭСО аШЫФЬСШp. I аКЬ РЮТНОН Лв АТЭЭРОЧЬЭОТЧ’Ь qЮШЭО: “IП pОШpХО НТН ЧШЭ ЬШЦe-

times do silly things, nothing intelligenЭ аШЮХН ОЯОЫ РОЭ НШЧО”, ЬШ I МЫОКЭОН ЭСО 
workshop as a silly game. Let see that game. 

 

1
st
 step: Aristotle 

Students are sitting in the circle. All students are away from each other as 

much as it is possible. There is a desk in front of the each student, so  every-

one is able to write. Teacher is distributing one piece of white paper to each 

student. He or she asks of them to fold paper vertically to make two same 

pages — as a small book. Then teacher explains that philosophers usually 

write essays. First task for the students is to write a short essay on proposed 

topic. In the most cases, I am proposing the topic in form of an open ques-

tion. There are some examples: 

Is Freedom Possible? 

Is Everything Beautiful Useful? 

Should We Always Be Honest? 

Teacher instructs students to write on the left side only and to use as much 

arguments as possible. In the next 10–15 minutes children are writing their 

essays. 

 

2
nd

 step: Bags of history of philosophy 

TОКМСОЫ РТЯОЬ ТЧЬЭЫЮМЭТШЧ: “SЭШp аЫТЭТЧР!” TСОЧ, ЭСО ЬЭЮНОЧЭЬ КЫО asked to fold 

their papers to hide their articles. Teachers have two small paper bags — red and 

blue for example. He is walking around the circle of students and collecting their 

articles in bags. Suppose that twenty students are attending workshop. Ten articles 

will be collected in the red, and ten articles in the blue bag. Those bags are called 

“BКРЬ ШП СТЬЭШЫв ШП pСТХШЬШpСв”. IЧ ЭСО ЧОбЭ ЬЭОp, ЭОКМСОЫ аТХХ ШППОЫ ЛКР ПЮХХ ШП Оs-

says to students. Every student should pick an essay from the bag. Students whose 

essay is in the blue bag should pick an essay form red bag and vice versa. 
 

3
rd

 step: Avicenna (Ibn Sina) or Thomas Aquinas 

There are few new exercises for the students. They are asked to: 1) Carefully 

read the essay picked up from the bag; 2) Make an interpretation of picked article 

without quotation. Teacher instructs students to write the same ideas as the au-

thor they previously picked, but with using different words, sentences and forms 

of expression. They can summarize it, paraphrase it, but without using the same 

set of words and sentences as the author did. There is also a limitation. Students 
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are not supposed to make any critical analysis. They should only interpret au-

ЭСШЫ’Ь ТНОК аТЭСШЮЭ КННТЧР ЭСОТЫ ШаЧ ТНОКЬ. 
 

4
th

 step: Ghost Writer’s Copвright 
In this part of the workshop students are reading their interpretations of the es-

ЬКв ЭСОв pЫОЯТШЮЬХв pТМФОН. TСОв КЫОЧ’Э ЬЮppШЬОН ЭШ ЫОКН ШЫТРТЧКХ КЫЭТМХО, УЮЬЭ 
ЭСОТЫ ТЧЭОЫpЫОЭКЭТШЧ. AПЭОЫ ШЧО ТЧЭОЫpЫОЭКЭТШЧ ТЬ ЫОКН ЭОКМСОЫ КЬФЬ: “АСШ ТЬ ЭСО Кu-

thor of this КЫЭТМХО? CКЧ КЧвШЧО ЫОМШРЧТгО СТЬ ШЫ СОЫ ШаЧ ТНОКЬ?” SЭЮНОЧЭЬ ЬСШЮХН 
try to recognize their article on the base of interpretation they heard. 

 

5
th

 step: Evaluation 

Students are now divided in groups of 4–5 persons. They are asked to discuss 

about problems in interpretation and decide what difficulties in interpretation are 

the biggest ones. 

As you can see, I avoided talking to children about hermeneutical principles 

and problems of interpretation. Lecture about Gadamer, Schleirmacher, Derrida 

or Dilthey should be boring for students. This workshop puts children in position 

of interpreter who is faced with the author. Many teachers, especially literature 

ЭОКМСОЫЬ, КЫО МШЦЦШЧХв ЮЬТЧР qЮОЬЭТШЧ: “АСКЭ ЭСО КЮЭСШЫ аКЧЭОН ЭШ ЬКв?” I 
wonder if any child ever asked ХТЭОЫКЭЮЫО ЭОКМСОЫ: “HШа НШ вШЮ ФЧШа аСКЭ ЭСО 
КЮЭСШЫ аКЧЭОН ЭШ ЬКв?” ШЫ “HШа аО МКЧ ФЧШа аСКЭ ЭСО КЮЭСШЫ аКЧЭОН ЭШ ЬКв?” 
ШЫ “DТН ЭСО КЮЭСШЫ ФЧШа аСКЭ СО/ЬСО аКЧЭОН ЭШ ЬКв?” FТЧКХХв, МСТХНЫОЧ аТХХ ЛО 
faced with basic question: what is the meaning of an article? 

This workshop is a pretty experiment. What would happen if the author 

should listen interpretation of his or her work? For example, if Heraclitus was 

КЛХО ЭШ СОКЫ HОТНОРРОЫ’Ь ТЧЭОЫpЫОЭКЭТШЧ ШП СТЬ ТНОКЬ. 
What are expected outcomes in 4

th
 ЬЭОp ШП ЭСО аШЫФЬСШp (GСШЬЭ АЫТЭОЫ’Ь 

Copyright)? 

 An author recognizes his/hers ideas in presented interpretation; 

 few authors recognize their ideas in presented interpretation; 

 no one recognizes their ideas in presented interpretation. 

This workshop enables student to experience the problems of interpretation for 

ЫОКХ, ЭШ ЛО ТЧ ЭСО ЬСШОЬ ШП ТЧЭОЫpЫОЭОЫ ШЫ ТЧЭОЫpЫОЭОН КЮЭСШЫ. OП МШЮЫЬО, “HОЫЦОЧОu-

ЭТМЬ аТЭС CСТХНЫОЧ” ТЬ ЧШЭ ШЧХв ШЧО аШЫФЬСШp. IЭ ТЬ МШЧЬТЬЭОН ШП ЬОЫТОЬ ШП аШЫФЬСШpЬ 
and exercises that lead students to make difference between content of the text and 

ЭСОТЫ ШаЧ ТНОКЬ. FШЫ ОбКЦpХО, ТЧ ШЧО аШЫФЬСШp ЬЭЮНОЧЭЬ КЫО ЫОКНТЧР AЫТЬЭШЭХО’Ь 
Metaphysics and when some of them use different formulation than Aristotle him-

self, this new formulation is stimulus for agenda: why did student use just that new 

formulation. This exercise which looks as spontaneous (but it is not, it is planned) 

is actually aiming at metacognitive level of knowledge. Another exercise, that also 

looks as spontaneous, is taking part when a sЭЮНОЧЭ РТЯОЬ К ЬЭКЭОЦОЧЭ: “I ФЧШа ТЭ, 
ЛЮЭ I НШЧ’Э ФЧШа СШа ЭШ ОбpХКТЧ ТЭ”. IЭ ТЬ К РШШН МСКЧМО ЭШ НОЛКЭО КЛШЮЭ ЮЧНОr-

standing and self-expression. This exercise is also chance for students to experi-

ence problem of verbum interius, invented by St Augustine. 
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АСКЭ КЫО ЭСО ШЛУОМЭТЯОЬ ШП “HОЫЦОЧОЮЭТМЬ аТЭС CСТХНЫОЧ” КЬ pКЫЭ ШП pСТХШЬo-

phy with children? 

According to Bloom-AЧНОЫЬШЧ’Ь ЭКбШЧШЦв, ЭСТЬ КppЫШКМС ТЬ ОЧРКРТЧР КХХ 
cognitive levels, from understanding, over applying, analyzing, creating and 

evaluating. Those cognitive levels are implemented on conceptual and especially 

metacognitive type of knowledge. 

AММШЫНТЧР ЭШ LТpЦКЧ’Ь МХКЬЬТПТМКЭТШЧ ШП ЭСТЧФТЧР ЬФТХХЬ, “HОЫЦОЧОЮЭТМЬ аТЭС 
CСТХНЫОЧ” ОЧРКРО КЧН ТЦpЫШЯО КХХ ПШЮЫ ЭвpОЬ ШП ЬФТХХЬ: ТЧqЮТЫв, ЫОКЬШЧТЧР, ТЧПШr-

mation-organizing and translation skills. Improving of translation skills is, of 

course, the main objective. 

There are few principles which should be followed in this series of work-

shops, and these principles are common in philosophy with children: 

 Everything what is happening during a workshop is a real thing, not a prepara-

tion for real life or an imitation of life. Children are facing with real philosophical 

problems and all hypothesis, arguments, etc. are also real. John Dewey once wrote: 

“ОНЮМКЭТШЧ ТЬ К pЫШМОЬЬ ШП ХТЯТЧР КЧН ЧШЭ К pЫОpКЫКЭТШЧ ПШЫ ПЮЭЮЫО ХТЯТЧР”. 
 The workshop is guided as agenda, not as debate. 

 SЭЮНОЧЭs КrО ПrОО ЭШ ЭКХФ КЛШЮЭ ЭСОТr ТНОКs КЧН КЛШЮЭ ЭСТЧРs ЭСОв НШЧ’Э Юn-

derstand. 

 Everything that happens during workshop should be object of inquiry and 

stimulus for agenda. 

 Students are listening to each other. 

 All presented students are participating in the workshop. 

 Teacher is enforcing yes/no answers during workshop. 

 SЭЮНОЧЭs ЦЮsЭ ЧШЭ ПТЧН ЭОКМСОr’s ШpТЧТШЧ КЛШЮЭ НТsМЮssОН ШЛУОМЭ. 
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M. JОrОЦТć, PШžКrОЯКМ, SОrЛТК 

What is “HОrmОnОutiМs аith ChilНrОn”? 

ANNOTATION. Initially, the seminar Hermeneutics with children was cre-

ated to explain the hermeneutic method. This workshop was designed for 
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16 and 17 years old students who have subject Logic and methodology 

that is mandatory in the Serbian gymnasium. The following work de-

scribes the practical steps of the seminar and shows how this method 

works on practice. 
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A.Zolotukhina, Ufa (Russia) 

Philosophy for children as a way to awaken intelligent and 

conscious emotionality 

ANNOTATION. The article substantiates the relevance of teaching Phi-

losophy for children in the secondary education system in the context 

of complementary development of the rationality and emotionality of 

student's personality. This work considers a practical experience of 

teaching Philosophy for primary school children, organizational and 

pedagogical conditions of implementation of this particular course. 
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Jespers I., Brussels (Belgium) 
 

Multidimensional thinking 
in a global era of technology 

 

 

Acquiring a truly multidimensional vision and promoting an active and pluralist 

concept of citizenship in ethics or education in general seems to be one of the 

main challenges today. Especially in an era of increasingly conflicting world-

views and interests. It is crucial to avoid two pitfalls: uncritical acceptance of a 

monolithic identity and traditions on the one hand and celebration of diversity 

КЧН “МСКЧРО” КЬ ЬЮМС ШЧ ЭСО ШЭСОЫ СКЧН. DОКХТЧР аТЭС ЭСО ЫТЬО ШП ЫКНТМКХТЬЦ КЧН 
extremism on the one hand and the increasing speed of technological changes on 

the other requires a new complex way of thinking that balances the rational and, 

the emotional with an eye for the evolving technological context. Hence the im-

portance of following the change of paradigm in education introduced by Mat-

thew Lipman whose multidimensional thinking skills (critical/creative/caring) 

linked with rich and embodied narratives, offer a way out of binary and sterile 
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thinking. Investing in the long term and the future requires a radically new mind-

set but also a new relation to time and space based on sustainability and reason-

ableness rather than just an utilitarian one. 

Philosophy should be at the heart of this new paradigm in education and or-

chestrating effectively critical/creative/caring thinking skills in the way Matthew 

Lipman stressed it can be a powerful tool to achieve a concept of a global and 

European citizenship — a balanced and harmonious optimum but requiring a 

great deal of patience, resources and hard work. 

Could this multidimensional, inquiry driven and democratic way of practicing 

philosophy be used as a key to avoid the risks of dehumanization? Could its fo-

cus on the art of questioning constitute an effective antidote to radicalism and 

prevent humans from acting like robots or machines? In this paper I will focus 

on three areas where the role of technology and globalization plays a crucial part: 

 The blurring boundaries between person/non person (Pixie, Lisa). 

 The disappearance of a clear line between invention/discovery (Harry, 

Harry Prime). 

 A new relation to "finitude" (both in space and in time) in times where 

dreams of an augmented (improved) body and mind are becoming increasingly 

tangible. 

If the main focus of this paper is to reflect together on the relevance of Lip-

ЦКЧЧ’Ь pКЫКНТРЦ ТЧ КЧ ОЫК ШП РХШЛКХТгКЭТШЧ КЧН МСКЧРОЬ, I аТХХ КХЬШ ЫОПОЫ ЭШ ШЭСОЫ 
authors (Bachelard, Morin, Sen, Nussbaum, Hustvedt) whose transdisciplinary 

approach shines a new light on this issue of complexity and identity. 

Finally, I will offer some practical examples as a Philosophy teacher in a 

European school where multilinguism and the ability to relate to different cul-

tural contexts offers an interesting environment to experiment and illustrate Mat-

ЭСОа LТpЦКЧ’Ь pКЫКНТРЦ МШЧМЫОЭОХв КЧН ТЧ К ЭКЧРТЛХО аКв. 
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I. Jespers, Brussels (Belgium) 

Multidimensional thinking in a global era of technology 
ANNOTATION. A new complex way of thinking that balances the rational 

and, the emotional with an eye for the evolving technological context is 

required. Hence the importance of following the change of paradigm in 

education introduced by Matthew Lipman whose multidimensional think-

ing skills linked with rich and embodied narratives, offer a way out of 

binary and sterile thinking. 
 

 

      -
         -

          
.         -
.     :   

   ,   ,   
  « »   —  .    

      ,   ,  -
   ,  ,   

  ,     
,       -

.        , 
  ,     ( -

   , ),     -
 ,       
. 

         
   ,        -

,     ,      
.          -

,    /   
,   :    ,    

       -
  —    ,  -

  ,    .    
,      -

       ,   
 ?        

       -
   ,      ?    

    ,      -
 : 

    /   ( , ). 
     /  (  

). 



72 

    « » (   ,    -
)  ,     ( )    -

   . 
         

       ,   
        ( , , 

, , ),     -
        . , ,  -
      , -
   ,      
         

      . 

 

 

 

 

 . .,  ( ) 
 

 . «А »  
 

 
.       -

    ,  -
        -

 . 
 

E. Kalutzkih, Perm (Russia) 

A WorlН oП talОs. “AnthropoloРв” oП Оmotions 

ANNOTATION. The article discusses the importance of stories in shap-

ing the fundamentals of emotional and rational, it is also available to work 

with fairy tales on the basis of practical experience. 
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Kizel A., Haifa (Israel) 
 

Philosophy with Children 
and Socio-philosophic Sensitivity 

 

 

Philosophy with children community of inquiry encourage children to develop a 

philosophical sensitivity that entails awareness of abstract questions related to 

human existence. When it operates, it can allow insight into significant philoso-

phical aspects of various situations and their analysis. This presentation seeks to 

contribute to the discussion of philosophical sensitivity by adducing an addi-

tional dimension — namely, the development of a socio-philosophical sensitivity 

by means of a philosophical community of inquiry focused on texts linked to 

these themes and an analysis of them with the help of narratival tools that ex-

pХКТЧ ЭСО МСТХНЫОЧ’Ь pСТХШЬШpСТМКХ ЦШЯОЬ. TСО КЛТХТЭв ЭШ КЬФ qЮОЬЭТШЧЬ ЫОРКЫНТЧР 
complex social issues in the field of economics and to ask oneself personal ques-

ЭТШЧЬ КЛШЮЭ ШЧОЬОХП ТЬ ЭСЮЬ КХЬШ ОбОЦpХТПТОН ТЧ ЭСО НОМШЧЬЭЫЮМЭТШЧ ШП ЭСО “РЫОКЭ 
ЧКЫЫКЭТЯОЬ” КЧН ЭСОТЫ ЭЫКЧЬПШЫЦКЭТШЧ ТЧЭШ ЦШЫО КММОЬЬТЛХО, СЮЦКЧ НТЦОЧЬТШЧЬ. 

The first section of the presentation focuses on the philosophic framework within 

which discussions of this type are conducted with children and the historical back-

ground of this field as a method employed across the globe. The second section ex-

amines selected transcripts from philosophic encounters in which children discuss 

social and economic themes. The third section engages in a narrative analysis of phi-

losophical discourse that seeks to broaden the discussion of the link between phi-

losophy with children and the way in which children themselves construct philoso-

phical sensitivities that can develop into socio-philosophic sensitivities. 

In the case of discussions relating to the issue of poverty, the children raised 

basic questions relating to the core of philosophy. Unsurprisingly, they did not 

make exclusive use of examples. Their ability to address these issues allowed a 

discussion that also led them to develop caring thinking, which is based on 

friendship thinking. This is based on a social sensitivity founded on both empa-

thy and the raising of logical arguments. 
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A.KIZEL, HAIFA (ISRAEL) 

Philosophy with Children and Socio-philosophic Sensitivity 
 

ANNOTATION. This presentation seeks to contribute to the discussion of 

philosophical sensitivity by adducing an additional dimension — namely, 

the development of a socio-philosophical sensitivity by means of a phi-

losophical community of inquiry focused on texts linked to these themes 

and an analysis of them with the help of narratival tools that explain the 

МСТХНЫОЧ’Ь pСТХШЬШpСТМКХ ЦШЯОЬ. 
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E. Krasnukhina, Saint-Petersburg (Russia) 

Philosophy of infantilism: rational and irrational 
ANNOTATION. The author distinguishes between the concept of child-

hood as the age characteristics and infantilism as status describing the type 

of human existence, independent of age. Philosophical interpretations of 

immaturity are considered in the polar range from the idea of weakness, 

lack of independence, authority and dependency to the idea of independ-

ence, sovereignty, hedonism and antiauthoritarianism. 
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I.Kudrova, Zhukovsky (Russia) 

The socio-phenomenological practice and methodology of “commu-

nitв oП inquirв” 
ANNOTATION. The paper describes a practice of personal development of 

students in learning process, applying a methodology that defines the ratio 

of the (meta) subject, and sociocultural factors in learning process in the 

group of students. 
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Lyle S.M., Wales (Great Britain) 
 

Narrative Understanding as a primary meaning-making tool: 
implications for Philosophy for Children 

 

 

In this paper I will argue that narrative understanding is the primary meaning-

making tool for all human beings (Lyle, 2000) and as such should be a central 

consideration when planning to engage children in Philosophy. 

This argument can be located in multiple disciplines as the recognition of the 

importance of narrative permeates many fields of scholarly inquiry. Nash (1990) 

brings together work from many disciplines to demonstrate how narrative dis-

course dominates the way human beings relate to each other and to the world. 

Specialists in education, law, economics, politics, philosophy and the history of 

science, show narrative discourses at work. 

A key proponent is the psychologist Jerome Bruner; heavily influenced by the 

work of Lev Vygotsky he speaks of paradigmatic and narrative modes of thought 

as providing distinctly different ways of viewing reality (Bruner, 1990). The 

paradigmatic mode is associated with the thought processes of the scientist, the 

narrative mode with the storyteller. Bruner (1996) put flesh on the idea that it is 

culture, and not biology, that shapes human life and the human mind and pre-

sented two distinct ways of making sense of the world: the logico-mathematical 

and narrative understanding. 

Of these two, he regards narrative as a universal way of making sense, of or-

dering experience, used by all cultures. Bruner (1990: 80) suggests that there is 

ЬШЦО СЮЦКЧ ЙЫОКНТЧОЬЬ’ ШЫ pЫОНТЬpШЬТЭТШЧ ЭШ ШЫРКЧТгО ОбpОЫТОЧМО ТЧЭШ К ЧКЫЫКЭТЯО 
form, and that the ability to comprehend stories is more basic to human intelli-

gence than anything measured through tests of logico-mathematical develop-
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ment. He emphasizes the importance of narrative understanding… narrative is an 

ТЧЬЭЫЮЦОЧЭ ПШЫ ЦКФТЧР ЦОКЧТЧР ЭСКЭ НШЦТЧКЭОЬ ЦЮМС ШП ХТПО ТЧ МЮХЭЮЫО… OЮЫ 
sense of the normative is nourished in narrative, but so is our sense of breach and 

of exception. (Bruner 1990: 97) 

Narrative approaches also find echoes in the sociology of learning. Researchers 

following the work of the US sociologist, Mead (1934), believe that experience 

gained through social interaction provides the foundation for individual social de-

velopment. Mead suggested that children bring into the world powerful social ten-

dencies that impel them to participate in a community: it is through social activity 

and exchanges that children are able to take on roles, put themselves in the place of 

КЧШЭСОЫ pОЫЬШЧ КЧН ЦКФО ТЧПОЫОЧМОЬ МШЧМОЫЧТЧР ЭСО ШЭСОЫ’Ь ОбpОЫТОЧМОЬ. 
In fact, work within different disciplinary areas shows that narrative under-

standing is the major, cognitive tool through which all human beings in all cul-

tures make sense of the world. Human beings are predisposed to organize ex-

perience into a narrative form. Several writers (Bettelheim 1976, Egan 1991) 

have pointed out the powerful structure of narrative stories, myths, fairy-tales, 

legends that exists in all cultures. To participate as a member of a culture re-

quires an understanding of narrative meaning. It is through narrative that human 

beings render actions and events meaningful. 

It follows that proponents of P4C should examine their practice for opportuni-

ЭТОЬ ЭШ ОбpХШТЭ ЧКЫЫКЭТЯОЬ. TСТЬ аШЧ’Э ЛО ОКЬв, АОЬЭОЫЧ pСТХШЬШpСТМКХ ЭСШЮРСЭ СКЬ 
a positive distrust of affect and emotion, preferring instead reason and the quali-

ties of detachment, distance and cool appraisal. This line of thought has contrib-

ЮЭОН ЭШ ОНЮМКЭТШЧКХ ЫОЬОКЫМСОЫЬ’ ЧОРХОМЭ ШП ЧКЫЫКЭТЯО ЮЧНОЫЬЭКЧНТЧР КЬ К ХОРТЭi-
mate learning tool, with a few, but notable, exceptions. 

In educational research, the most ardent and consistent supporter of narrative 

understanding is Egan (1983; 1988; 1990). Egan does not wish to replace the cog-

nitive with the affective, the rational with the imaginative; rather, he sees them as 

interdependent, believing imagination to be a necessary and neglected component 

of rational, cognitive activity; ПШЫ EРКЧ (1992: 113), ЙМШРЧТЭТЯО КМЭТЯТЭв’ ЭСКЭ ХКМФЬ 
imagination and affective components is desiccated and inadequate. 

Egan explores the distinction made between reason and imagination in educa-

tion, pointing out how they are seen as discrete entities. He argues passionately 

against this position and calls upon educators to take imagination seriously and 

argues that the key strategy for developing the imagination is narrative 

(Egan,1988, 1992). He claims that any event or behaviour only becomes intelli-

gibХО Лв ПТЧНТЧР ТЭЬ pХКМО ТЧ ЬЭШЫв. EРКЧ (1992: 71) ЛОХТОЯОЬ ЭСКЭ МСТХНЫОЧ’Ь 
imaginations are more readily stimulated by content that engages their emotions 

than content that does not. He suggests that `the tool we have for dealing with 

knowledge and emotionЬ ЭШРОЭСОЫ ТЬ ЭСО ЬЭШЫв’. IЭ ТЬ ЬЭШЫТОЬ ЭСКЭ СКЯО ЭСО pШаОЫ ЭШ 
engage the emotional commitment of their hearers. Egan (1992: 70) points out 

ЭСКЭ СЮЦКЧ ЛОТЧРЬ’ ЦКЧЧОЫ ШП ЦКФТЧР ЬОЧЬО ШП ОбpОЫТОЧМО ТЬ pЫШПШЮЧНХв ЦОНi-

ated by emotions. How we feel about, and feel during, the sequences of our lives 

is of central importance: 
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So the affective connection is also the story connection. Whenever our emotions 

are involved, so too is a narrative, a story or story fragment, that sets the context and 

the meaning. The role of the story is fundamental to our sense-making, and in educa-

tion where sense-making is of primary concern, it is still largely neglected. 

The P4C programme suggests that imagination can be harnessed to work with 

ЫКЭТШЧКХ ПКМЮХЭТОЬ ЭШ ТЧМЫОКЬО МСТХНЫОЧ’Ь understanding of the world and its peo-

ple, thus combining the critical and creative. The stimulus for generating this ho-

listic approach is philosophical narrative. Lipman (1988) too believes that human 

beings in their action and practice are essentially storytellers. Narrative reflects 

the structure of human existence and helps people enter into the lives and experi-

ences of others; stories have the power to generate imaginative thinking. 

In the UK the use of stories in the form of picture-books (Hayes & Murris, 2014) 

has demonstrated how good quality stories rather than especially written philosophi-

cal novels have the power to stimulate philosophical thinking that engages both rea-

ЬШЧ КЧН ЭСО КППОМЭТЯО ТЧ МСТХНЫОЧ’Ь ЭСТЧФТЧР. IП ЧКЫЫКЭТЯО ЮЧНОЫЬЭКЧНТЧР ТЬ ЭШ be taken 

seriously as the primary mode of understanding, then it should be the starting point 

for planning and organizing the P4C curriculum and classroom processes. 
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S.M. Lyle Wales (Great Britain) 

Narrative Understanding as a primary meaning-making tool: implica-

tions for Philosophy for Children 
ANNOTATION. The paper provides a fundamental justification why the 

success of philosophical programs for children depends on ability to cre-

ate good stories and work with them. Philosophical narrative in the form 

of a story simultaneously initiates the activation of knowledge and 

emotions in a cognitive activity. 
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Y. Lazareva., E. Trushkina, Moscow (Russia) 

Philosophizing with children as pedagogical practice 
ANNOTATION. The thesis refers to the philosophical practice with a child 

that recently has been held in Russia. The authors report on advantages 

and a practical value of this work aimed to develop child's thinking. 
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L. Leontyeva, Samara (Russia) 

Philosophy at school: from the experience of the experimental 

pedagogical work of Samara Lyceum of Planetary Humanism Philosophy 
ANNOTATION. The article presents an analysis of experience of teaching 

introductory Philosophy course in grades 1–11 at the Samara Lyceum of 

Planetary Humanism Philosophy in the context of interdisciplinary inte-

gration of basic and innovative subjects. 
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Marabini A. Bologna (Italy) 
 

Evaluating concept possession 
as an explicit and social practice 

 

 

In this paper I discuss an alleged problem of assessment at school, from the point 

of view of an investigation of philosophical elements in teaching. I contend that 

assessment of reasoning in discourse sometimes overviews an important aspect 

of human rationality according to which conceptual content is represented not as 

ТЧЯШХЯТЧР ‘ТЦpХТМТЭ’ НОЭКМСОН pЫОЦТЬОЬ ШП ТЧПОЫОЧМОЬ ТЧ ХТЧО with a formalist ap-

proach, but rather as an explicit and social practice of giving and asking for rea-

ЬШЧЬ. IЧПОЫОЧМОЬ КЫО ‘ЦКЭОЫТКХХв’ РШШН ЛОМКЮЬО ШП ЭСО МШЧЭОЧЭ ШП ЭСОТЫ ЧШ- logical 

vocabulary, in line with a dialectical approach and a socratic method (Cfr. Bran-

dom 2000, Sellars 1997). 

According to many standards of assessment in teaching and tests, to grasp a 

concept and the correct meaning of a term involves a commitment to drawing 

certain inferences. This seems sometimes to be a consequence of the alleged the-

sis that the meaning of a term is given by its justification through some premises 

ТЧЭОЧНОН КЬ “ТЦpХТМТЭ” КЧН ЬШ ПШЫЭС ЦКЧНКЭШЫв. IЧПОЫОЧЭТКХ МШЦЦТЭЦОЧЭЬ МШЦО 
ШЮЭ ПЫШЦ К ФТЧН ШП “НОЭКМСОН” pЫОЦТЬО (CПЫ. BЫКЧНШЦ, 2000, SОХХКЫЬ 1997) ТЧ ЭСО 
form of a conditional which renders that inference and argument valid and which 

is supposed to underwrite human rational discourse and activity, in line with a 

formalist approach. Also, inference is generally considered to be incomplete, be-

МКЮЬО ТЭ НШОЬЧ’Э РШ ЭСЫШЮРС ТП ШЧО НШОЬЧ’Э КММОpЭ ЭСКЭ НОЭКМСОН ТЦpХТМТЭ pЫОЦТЬО 

In this paper I discuss an alleged problem of this style of assessment of argu-

ments, conceptual content possession and inferential practice, in discourse from 

the point of view of an investigation of philosophical elements in teaching. Fol-

lowing some critics (Cfr. Brandom 2000, Sellars 1997, Dutilh Novaes 2015) I con-

tend that the abovementioned practice of assessment overviews an important as-

pОМЭ ШП СЮЦКЧ (МСТХНЫОЧ) ЫКЭТШЧКХТЭв. TСТЬ ПКМЭ НШОЬЧ’Э Обplain how different 

speakers in front of the same content can produce different and individual pat-

terns of inferences while still maintaining an objective notion of content in 

communication among individuals. 

Moreover, it does not take into account the possibility of a genuine extension 

of knowledge as it rather emphasizes that evaluating introduction and conse-

quences of concepts involves only whether the inference is one that is already 

endorsed, so that no new content is really introduced. On the contrary my focus 

will be that to catch conceptual content is better represented not as implicit but 

rather as an explicit and social practice of giving and asking for reasons, in line 

with a dialectical approach and a socratic method (Cfr. Brandom 2000, Sellars ). 

This points to the aim of evaluating even new content from the point of view of 

determining whether that inference is one that ought to be endorsed (Brandom, 

2000). 
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According to this view a conceptual norm represents rationality if it can be 

identified with being a player in the social implicit normative game of offering 

reasons within a discoursive practice. Also (Cfr. Sellars 1997, Brandom 2000) 

ТЧПОЫОЧМОЬ КЫО ЛОЭЭОЫ ЫОpЫОЬОЧЭОН КЬ ‘ЦКЭОЫТКХХв’ РШШН ЛОМКЮЬО ШП ЭСО МШЧЭОЧЭ ШП 
their no-logical vocabulary. 

I will show how one important difference between the two positions can be 

reduced to a different conception of the norm underlying conceptual content. 
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Alessia Marabini, Bologna (Italy) 

Evaluating concept possession as an explicit and social practice 
ANNOTATION. In this paper I discuss an alleged problem of assessment at 

school, from the point of view of an investigation of philosophical ele-

ments in teaching. I contend that assessment of reasoning in discourse 

sometimes overviews an important aspect of human rationality according 

ЭШ аСТМС МШЧМОpЭЮКХ МШЧЭОЧЭ ТЬ ЫОpЫОЬОЧЭОН ЧШЭ КЬ ТЧЯШХЯТЧР ‘ТЦpХТМТЭ’ Нe-

tached premises of inferences in line with a formalist approach, but rather 

as an explicit and social practice of giving and asking for reasons. Infer-
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cabulary, in line with a dialectical approach and a socratic method (Cfr. 

Brandom 2000, Sellars 1997). 
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. Muromtzev, Saint-Petersburg (Russia) 

Ontological modeling: "live" philosophy at the crossroads 

of thinking and experience 
ANNOTATION. In the article discusses philosophical practice that the 

author calls “ -approach”. Its essence lies in the coupling of an in-

tense thought process with deep feelings, which allows you to associate 

abstract ideas about the world with ethical choices in the ambiguous and 

complex situation. This allows forming an adolescents "live" philosophy. 
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E.Ovsyaniytzkaya, Moscow (Russia) 

Philosophy and Music education: meaning, role and characteristics 

of teaching 
ANNOTATION. The work tells about the importance of teaching philosophy for 

students who receive their education in Arts. The author speaks of the task of 

philosophy and its teaching specific in conjunction with music education. 
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V. Odintzova, Moscow (Russia) 

Philosophical games as a way to develop junior class students thinking 

ANNOTATION. The article is devoted to the problem of junior class stu-

dents thinking by means of philosophical game that contributes to the 

spiritual enrichment of students, intellectual development, it forms mental 

capacities, develops creativity and promotes the education and the devel-

opment of personality. 
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N. Ochirokonova, Reutov (Russia) 

Critical thinking as a method of rational and emotional cognition 

of the world 
ANNOTATION. The article presents the technology of critical thinking as 

one of the main competencies of the modern school and as a way of ra-

tional and emotional cognition of the world. 
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K. Pavliuts Moscow (Russia) 

Possibilities and prospects of philosophical interpretations products 

pop culture in vocational high education 
ANNOTATION. This article examines the current practice of teaching the 

course "Fundamentals of Philosophy" in vocational high education. The 

interaction of the teacher is put in the context of the contemporary process 

of cultural globalization. It is proposed to use the experience of philoso-

phical interpretation, products of pop culture in teaching students in order 

to create interest and motivation to develop philosophical thinking. 
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R. Penner, Chelyabinsk (Russia) 

А listОninР intОrloМutor: thО problem of dialogue in modern education 

system 
ANNOTATION. The modern world requires new forms of philosophical 

knowledge translation. For example, philosophical practice is focused on a 

dialogue of a philosopher with a child. Philosophical practice satisfies the 

specifics of teaching philosophy and related disciplines in the education 

system requirements. 
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L. Retyunskikh, Moscow (Russia) 

The emotional impulse to thinking within the boundaries of philo-

sophical practices with children 
ANNOTATION. The article is devoted to the problem emotional impulse to 

thinking in the process of philosophical practices with children. The emo-

ЭТШЧКХ МШЦpШЧОЧЭ ШП pОЫЬШЧ’Ь КМЭТШЧ ЫОКХТгОЬ ТЧ ЭСО ЬpСОЫО ШП НОЬТЫО, ЬШ К 
desire is the first emotional impulse of philosophical practice. Such cate-

gories as “interest”, “desire”, “pleasure” consider to be the most important 

markers of the emotional involvement in the process of philosophizing. 
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Y.Rotenfeld, Lugansk (Russia) 

Trilogy of mind as an interdisciplinary paradigm of education 

ANNOTATION. The thesis presents an interdisciplinary paradigm of knowl-

edge a Trilogy of mind that allows an integration of knowledge. Formed 

by universal comparative concepts it helps to understand the unity of the 

world and solves the problem with the memorizing of large amounts of 

training material. 
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A. Segal, Moscow (Russia) 

Heuristic game as a way of philosophizing 
ANNOTATION. The centre of expertise for social projects, strategies and 

forecasts (a Faculty of Philosophy of the Moscow state University named 

after M.V. Lomonosov) begins the cycle of heuristic games under the title 

“Archaeologists of the Time”. The idea of this game was proposed by A. 

Segal. The concept of the game was registered in the form of a TV script 

in 2004. The script writers are: A. Segal, D. Levchenko and S. Valiulina. 

A pilot version was presented in May 2015 in the framework of the VII 

all-Russian student forum Your country needs You on the platform of the 

National UniverЬТЭв ШП SМТОЧМО КЧН TОМСЧШХШРв “MISiS”. For the first 

time a more detailed version of the game is presented within the Seventh 

International conference Philosophy for children: emotional and rational. 
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E.Sergeychick, Saint-Petersburg (Russia) 

Global values and moral education 

ANNOTATION. The article analyses the process of formation of 

global humanity based on global universal values. We propose a 

strategy of education as a process of development of a global iden-

tity where the crucial role is played by rational moral education. 
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L. Siritkina, Kaliningrad (Russia) 

Philosophizing phenomena: a cognitive approach 
ANNOTATION. Philosophizing is considered on cognitive approach basis, Char-

acteristics of philosophizing are systematized. Procedural, content, and per-

sonal characteristics are identified and described. Philosophizing is character-

ized as cognitive, communicative speech acts, as the process and activity. 
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.Skvortsov, Moscow (Russia) 

DoОs thО НilОmma oП “rational/Оmotional” unveil the essence 

of ethical? 
ANNOTATION. The article discusses the dilemma of "rational/emotional". 

The author gives arguments in favour of rational and emotional. He poses a 

question about the essence of moral education of the child. On the basis of rea-

soning and problems arising from them, the author leaves open the question 

“DШОЬ ЭСО НТХОЦЦК ШП "ЫКЭТШЧКХ/ОЦШЭТШЧКХ" ЮЧЯОТХ ЭСО ОЬЬОЧМО ШП ОЭСТМКХ?” 
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Suvorova I., Karelia (Russia) 

The unity of emotional and rational in the children's understanding of 

ethical issues 
ANNOTATION. The author of this paper presents an experience with high 

school students in Socratic club at the Petrozavodsk State University. The 
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text focuses on the comparison of the student's judgments and positions of 

philosophy classics on ethical and aesthetic issues. 
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K. Tarasova, O. Chesnokova, Moscow (Russia) 

Approbation of the program of development of socio-emotional com-

petence in the early school years 
ANNOTATION. The theses present a quantitative data analysis of productiv-

ity of a program proposed by Sue Roffey that is aimed to develop chil-

НЫОЧ’Ь ЬШМТШ-emotional level. This program demonstrates the ability to test 

the actual effectiveness of a particular educational methodology. 
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